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118 Stages 4-5 Syllabus

Introduction

The History syllabus for Stages 4 and 5 forms part of a continuum of learning from Kindergarten to Year
12 in the Human Society and Its Environment (HSIE) key learning area, with students studying History in
Stages 4-5 for 200 hours. Students may also study up to 200 hours of elective History.

Stages 1-3

In Stages 1-3, the Human Society and Its Environment K-6 Syllabus provides an integrated course
consisting of four strands: Change and Continuity, Cultures, Environment, and Social Systems and
Structures. The syllabus focuses on developing in students the skills, knowledge and understanding, values
and attitudes that enhance their sense of personal, community, national and global identity and enable
them to participate effectively in maintaining and improving the quality of their society and environment.

Stages 4-5

In Stages 4-5, students are introduced to the study of History as a discrete discipline. The syllabus is
designed to build upon knowledge, skills and attitudes developed through the HSIE K-6 Syllabus. It is
intended that, in Stages 4-5, students will develop an appreciation of the study of History and a
commitment to informed and active citizenship, a just society and lifelong learning. The Stages 4-5 skills
— which relate to interpretation, analysis and empathy; research; and communication — build on the
skills of acquiring information, organising and using information, and civic participation developed
through the HSIE K-6 Syllabus.

Stage 6

In Stage 6, students may study Ancient History and Modern History. The skills developed over Stages 1-5
are enhanced by encouraging students to evaluate types of sources and make judgements based on them,
to communicate logical arguments concerning historical issues and concepts and to research and
investigate historical problems and issues. Syllabuses in these subjects will undergo review and evaluation
as outlined in Securing Their Future: The New South Wales Government’s Reforms for the Higher School
Certificate (1997). The redeveloped courses will be available from 2000.

Stage 5 marks the end of compulsory history education for students in New South Wales. In Stages 4-5,
teachers have opportunities to develop units of work that encourage students to form positive attitudes
towards history and to understand of their role as citizens in a democratic society. From these
experiences, students should acquire a lifelong interest in history and understand its impact on the
present and the future. In addition, students will have acquired a range of knowledge, skills,
understanding and values essential to successful engagement in post-compulsory education.

Board of Studies Requirements

All students must study at least 100 hours of a course in the key learning area of Human Society and Its
Environment in each year from Year 7 to Year 10.

Students commencing secondary school in 1999 and thereafter will be required to study 100 hours each of
History and Geography in Stage 4 and 100 hours each of Australian History and Australian Geography in
Stage 5. These students will be required to sit a two-hour test in aspects of Australian History and
Australian Geography, incorporating Civics and Citizenship, in November of their School Certificate year.



Rationale

‘History 1s a necessity. Individuals, communities, societies could scarcely exist if all the knowledge of the
past was wiped out. As memory is to the individual, so history is to the community or society. Without
memory, individuals find great difficulty in relating to others, in finding their bearings, in taking intelligent
decisions — they have lost their sense of identity. (Marwick, 1989)

History is a process of inquiry into questions of human affairs in their time and place. It explores the
possibilities and limits of comparing past to present and present to past. It allows students to develop
their critical powers and to grasp the superiority of thinking and evaluation over an impulsive and
uninformed rush to judgement and decision. It allows students to gain historical knowledge and skills,
and to evaluate competing versions of the past within a rational framework of inquiry. Through an
investigation of history, students learn about the differences in human experience, allowing them to
compare their lives with those of people of other times, places and circumstances and, in turn, to learn to
know themselves.

‘History furnishes students with a liberal education and provides them with a sense of the past, an
appreciation of context, continuity and tradition, an understanding of the processes of change, and a
perspective on present culture. History is intrinsically interesting as well as providing an understanding of the
nature of values and institutions of the world in which we live. (History Department, University of Sydney,
1998)

Studying history is essential to the development of informed and active citizenship. Through the insights
and understanding gained from a study of history, students are challenged to consider their rights and
responsibilities and the contribution they can make in a civil society. History provides a frame of reference
that students use to think critically and to develop informed opinions about contemporary national and
international issues.

The areas identified for study in this syllabus provide students, in Stage 4, with broad knowledge and
understanding about past societies and the ways in which those societies have contributed to the
development of the modern world. Stage 4 includes a study of colonisation and its impact on indigenous
peoples in Australia and other parts of the world. This provides the context for a study of Australian
history in Stage 5, which focuses on major events and issues that have shaped the story of Australia
throughout the twentieth century. This study of world and Australian history will provide a foundation for
students to question and respond to issues affecting their world and to gain an understanding of concepts
essential for informed citizenship.

The syllabus emphasises that skills of interpretation, analysis and empathy; research; and communication
should be intentionally developed as students acquire knowledge and understanding. As a result, learning
will be deeper, more retrievable, and grounded in actual historical contexts.

The historian of contemporary Australia recognises the viewpoints of the different cultural, ethnic,
geopolitical, social and economic groups in our society. Through this syllabus, students and teachers are
encouraged to consider the differing viewpoints about the past held by these groups. For this reason, a
number of perspectives are included for exploration and analysis when appropriate and relevant. These
include Aboriginal, gender, local, national and international, multicultural, socioeconomic and religious
perspectives.

The development of values and attitudes is an essential part of the study of history. In the process of
historical learning and investigation, students should develop commitment to informed and active
citizenship, commitment to a just society, an appreciation of the study of history, empathetic
understanding, and commitment to lifelong learning.



Syllabus Structure

There are two courses in the History Stages 4-5 Syllabus:

B Mandatory course — World History in Stage 4 and Australian History in Stage 5

B  Elective course.

Aim
I
Objectives
Y \
Knowledge and Skills Values and
Understanding Attitudes
# Y
Outcomes Outcomes
Stages 4-5 Mandatory Stages 4-5 Elective
¢ Y
Mandatory Course Content Elective Course Content
Stage 4 Stage 5 SEal\ges, 4 aHn,dlor 5
World History Australian History Topics?‘i?r‘r:eea:l;tgzieties
® Topics from ancient e Topics in Australian
societies to the history from 1901 to to.the modern world
modern world the present Skills _
Skills e Skills Perspectives
Perspectives ® Perspectives
| | Y
Assessment Assessment Assessment
Stage 4 Stage 5 Stages 4 and 5
World History Australian History Elective History
Y \ Y
Internal Stage 4
School-based School-based using Course School-based
Performance Descriptiors

External
School Certificate Test

Stage 5
School-based using Course
Performance Descriptors




Features of the Syllabus

Perspectives

A perspective is defined in this syllabus as a point of view or standpoint from which historical events,
problems and issues can be analysed.

Perspectives are included in the syllabus to address bias in the curriculum. One way in which bias may
develop is the adoption of a narrow topic focus, eg looking at an event such as the Vietnam War solely
from the point of view of Australia’s involvement as a nation without looking at the international context
or the impact of involvement at the local level.

Another way bias may develop in curriculum is the presentation of knowledge from the point of view of a
dominant group or groups only, without providing the viewpoints of other, often disempowered, groups. If
this type of bias occurs, students may believe there is one way only of viewing a historical person, issue
or event and may fail to appreciate the diversity of views held by a range of groups. Articulating the
points of view of historically marginalised groups through the study of history benefits students in a
number of ways. It sharpens their critical thinking skills and helps them to question the values underlying
purportedly ‘neutral’ and ‘objective’” knowledge. Furthermore, these perspectives enrich students’
understanding of the subject itself and contribute towards the syllabus aim of developing informed and
active citizens with a commitment to democratic and just principles.

The perspectives specifically identified in the syllabus for analysis are: Aboriginal; gender; local, national
and international; multicultural; socioeconomic; and religious.

Civics and Citizenship Education

Civics and citizenship education is not a separate entity within the syllabus but flows from the study of
key features of Australia’s political, social and cultural history. The citizenship education terms and
concepts outlined in the Board of Studies Citizenship Education Framework for K-12 are embedded in the
syllabus content. Through the syllabus focus on the human story, students consider how we govern
ourselves and what role they can play as active citizens in a democracy. Through the study of history,
students explore people’s experiences, using the past to inform and reflect on the present and how they
may take an active role in shaping a more equitable society.

Key Competencies

History provides a powerful context within which to develop general competencies considered essential for the
acquisition of effective, higher-order thinking skills necessary for further education, work and everyday life.

Key competencies are embedded in the History Stages 4-5 Syllabus to enhance student learning. The key
competencies of Collecting, analysing and organising information and Communicating ideas and information
reflect core processes of historical inquiry and are explicit in the objectives and outcomes of the syllabus.
The other key competencies are developed through the methodologies of the syllabus and through
classroom pedagogy. Students work as individuals and as members of groups to conduct historical
investigations, and through this, the key competencies Planning and organising activities and Working with
others and in teams are developed. When students construct timelines or analyse statistical evidence, they
are developing the key competency Using mathematical ideas and techniques. During investigations,
students will need to use appropriate information technologies and so develop the key competency of
Using technology. Finally, the exploration of issues and investigation of the nature of historical problems
contributes to students’ development of the key competency Solving problems.



Literacy in History

Literacy skills in reading, writing, talking, listening and viewing are essential to the acquisition of History
skills and knowledge. In this syllabus, the areas of research and communication provide the explicit links
to the development of literacy skills. Research draws on reading, listening to and viewing a range of
historical sources; communication requires students to present information using a variety of oral, written
and nonverbal text types. Further, these two skill areas, and the literacy skills inherent in them, link
directly to the development of the competencies of Collecting, analysing and organising information and
Comminicating ideas and information.

Texts

Students should have experience in
interpreting and creating and

critically analysing the texts below.

Teachers would use variations and
combinations of these texts.

Texts that:

e retell history

e describe history
e explain history

e argue, challenge
and discuss history.

Site Studies in History

Forms

Different written, oral and visual
forms in which these texts may be
explored:

e multimedia

® video

e audio tape

e performance

e two- or three-dimensional model
e photography

® cartoon

e textbook

e first-hand account
® painting

® newspaper

® interview

e debate

e discussion

e database.

Tasks

Tasks in which these texts may be
put into practice:

e timelines

® paragraphs

e mind maps

e diagrams, charts and graphs
® maps

® reports

® source-based studies
® research

e oral tasks

¢ locating

e note-taking

e formal essays

e structured essays.

Site studies enable students to understand their historical environment and the nature of historical inquiry.
They offer a means to interpret various aspects of the past, recognise how occupation has changed over
time and gain understanding about the context in which the changes occurred. As well, they provide an
enjoyable and innovative means to understand citizenship and how this, too, has changed over time.

Site studies should be embedded within the course as a means through which students acquire knowledge
and skills. They can be used to lead into the study of focus issues, topics and areas of study, or as a
means to highlight and emphasise them.






Mandatory




Aim

The aim of History (Mandatory) is to enable students to acquire the knowledge and understanding, historical
skills, and values and attitudes essential to an appreciation of the past and to prepare students for informed
and active citizenship in a changing world.

Objectives

Knowledge and Understanding

Through the study of History (Mandatory), students will develop knowledge and understanding about:

B time and chronology, including:
- different perceptions of time
- conventions used to describe historical periods and the passing of time

- chronological frameworks of people, events and historical forces

the nature of past societies and periods and their contribution to our world cultural heritage (Stage 4)
indigenous peoples, the impact of colonisation and the nature of contact history (Stage 4)

the nature of the relationship between Australia and the rest of the world (Stage 5)

significant developments in Australia’s political history (Stage 5)

significant developments in Australia’s social and cultural history (Stage 5)

the changing nature of Aboriginal and non-Aboriginal relations in Australia (Stage 5)

the changing rights and freedoms of various gender, cultural, social and economic groups (Stage 5).

Skills

Through the study of History (Mandatory), students will develop skills in:

(a) Interpretation, analysis and empathy

This involves the capacity to:

B use historical terms and concepts in appropriate contexts

B interpret and use historical sources for the purposes of a specific historical inquiry

B recognise perspectives and interpretations about individuals, groups, issues and events

(b) Research

This involves the capacity to work individually and in groups to:

B define the purpose of a historical investigation

B plan historical research to suit the purpose of an investigation
B locate, select and organise information from a variety of sources
|

evaluate the usefulness of sources for the purpose of an investigation

12 Objectives, Outcomes and Content



(c) Communication

This involves the capacity to work individually and in groups to:
B identify the purposes and audience for communication

B select the appropriate form of communication

B use knowledge and understanding to retell, describe, explain, argue, challenge and discuss clearly and
coherently

B  evaluate the effectiveness of the communication.

Values and Attitudes

Students will develop:
B commitment to informed and active citizenship

commitment to a just society

B an appreciation of the study of history
B empathetic understanding
B commitment to lifelong learning.

Objectives, Outcomes and Content 13



Outcomes — History (Mandatory) Stage 4

Knowledge and Understanding

Objectives Outcomes

A student develops knowledge A student:
and understanding about:

time and chronology M4.1 identifies major historical periods in chronological order
M4.2 sequences events and persons within specific periods of time
the contribution of past M4.3 describes some of the main features of past societies and periods
societies and periods to M4.4 describes people’s differing experiences of citizenship
world cultural heritage M4.5 explains the importance of different cultural practices, groups, personalities,
events and forces within a specific society or period
indigenous peoples, M4.6 describes significant features of indigenous cultures prior to colonisation
colonisation and contact M4.7 explains the ways in which indigenous and non-indigenous peoples have
history. responded to contact with each other.
Content

1. Introducing History

2. Ancient Societies
3. Medieval Societies and the Early Modern Period
4. Indigenous Peoples, Colonisation and Contact History
5. Optional Study: The Shaping of the Modern World
Skills
Objectives Outcomes
A student develops skills in: A student:
interpretation, analysis M4.8 uses historical terms in appropriate contexts
and empathy M4.9 identifies the meaning, purpose and context of simple historical sources in order
to draw basic conclusions about their usefulness for the purposes of a specific
historical inquiry
M4.10 recognises different perspectives about individuals, groups, events and issues,
with some guidance
research M4.11 locates, selects and organises simple historical information from a variety of
sources, utilising technological and other processes to address simple historical
problems and issues
M4.12 plans and conducts simple historical research in structured situations for specific
purposes
communication. M4.13 uses appropriate written, oral and graphic forms to communicate clearly for
specific purposes to familiar audiences in structured situations
M4.14 creates texts using evidence to retell, describe, explain and argue, with guidance.
Content

1. Interpretation, analysis and empathy: using historical terms and concepts; using historical sources; recognising
perspectives

2. Research: establishing purpose; collecting information; organising information; evaluating

3. Communication: identifying purpose/audience; selecting appropriate forms; presenting; evaluating

14 Objectives, Outcomes and Content



Outcomes — History (Mandatory) Stage 5

Knowledge and Understanding

Objectives

A student develops knowledge
and understanding about:

the chronology of Australian
history since 1901

Australia’s relationship with
the rest of the world

significant developments in
Australia’s political history

significant developments in
Australia’s social and cultural
history

the changing nature of
Aboriginal and non-Aboriginal
relations in Australian history

the changing rights and free-
doms of various gender, cultural,
social and economic groups.

Outcomes
A student:

M5.1 recounts major historical events in chronological order
M5.2 sequences major historical events to show understanding of continuity, change
and causation

M5.3 recounts some world events in which Australia has been involved
M5.4 explains the impact of international events on Australia’s history and evaluates
Australia’s contribution to world affairs

M5.5 recounts some of the key events and developments in Australian political history
M5.6 explains political events and evaluates their impact on civic life in Australia

M5.7 describes major features of social and cultural life at different times in Australia’s
history

M5.8 compares and contrasts the social and cultural experiences of different people at
various times

M5.9 recounts some major events in Aboriginal and non-Aboriginal relations
M5.10 accounts for how and why the nature of Aboriginal and non-Aboriginal relations
has changed

M5.11 identifies various marginalised groups who have struggled for rights and freedoms
M5.12 accounts for how and why the rights and freedoms of various groups in Australian
society have changed.

Content

. Australia and World War I
. Australia between the Wars
. Australia and World War II

N o U WY

. Contemporary Australia

Skills

Objectives
A student develops skills in:

interpretation, analysis
and empathy

research

communication.

. Post-war Australia to the 1970s
. Social and Political Issues from the 1970s to the 1990s

. Australian Social and Political Life to 1914

Outcomes
A student:

M5.13 uses historical terms and concepts in appropriate contexts to answer historical
questions with some argument

M5.14 explains the meaning, purpose and context of historical sources in order to
deduce their usefulness for the purposes of an inquiry

M5.15 explains different perspectives and historical interpretations about individuals,
groups, events and issues

M5.16 locates, selects and organises historical information from a number of different
sources, utilising a variety of technological processes to address complex
historical problems and issues, with some independence

M5.17 defines the purpose of a historical investigation and plans and conducts
appropriate research, with some independence

M5.18 selects and uses appropriate written, oral and graphic forms to communicate
effectively about the past for different audiences, with clear purpose

M5.19 creates well-structured texts using evidence to describe, recount, explain, argue,
challenge and discuss increasingly complex problems and issues.

Content

1. Interpretation, analysis and empathy: using historical terms and concepts; using historical; sources; integrating perspectives
2. Research: establishing purpose; collecting information; organising information; evaluating
3. Communication: identifying purpose/audience; selecting appropriate forms; presenting; evaluating

Objectives, Outcomes and Content
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Values and Attitudes — History (Mandatory) Stages 4-5
Values and attitudes are inherent in the subject matter of History and the skills that are developed. They
result from learning experiences and reflection.

Students need to develop:

B skills in identifying, clarifying, analysing and evaluating values and attitudes that they and others hold

B values and attitudes that promote a democratic and just society.

Objectives Content

Learning about values and attitudes should be integrated with the content in the topics.

The values and attitudes Students will develop:

promoted in this syllabus are:

commitment to informed and e commitment to understanding the nature of various democratic institutions

active citizenship e commitment to individual freedom and to the rights and responsibilities of citizens

in a democracy
e respect for different viewpoints, ways of living, belief systems and languages
e commitment to peaceful ways of resolving conflict

e commitment to participating in society in an informed way as individuals or as
members of groups

commitment to a just society e concern for the welfare, rights and dignity of all people

e commitment to redressing disadvantage and changing discriminatory practices,
including racism and sexism

e appreciation of, and respect for, human life
e commitment to acting in a fair and responsible manner

an appreciation of the study e appreciation of the importance of historical study in understanding the present
of history e appreciation of cultural identity and the shared heritage of Australians
empathetic understanding e appreciation of the cultural, linguistic and spiritual heritages of themselves and others

e empathy with people of different cultures and societies
e respect for, and acceptance of, cultural diversity

commitment to lifelong learning. e appreciation of the importance of lifelong learning in a constantly changing world.

16 Objectives, Outcomes and Content



Content — History (Mandatory)

The content of the History (Mandatory) course for Stages 4-5 comprises a number of interrelated
components: knowledge and understanding about world and Australian history; skills of historical inquiry;
perspectives; values and attitudes; civics and citizenship. The following diagram illustrates how the
components of the syllabus are woven together.

Wulticultura|

VALUES & ATTITUDES
Students will develop:
¢ commitment to informed and active citizenship ¢ empathetic understandings
e commitment to a just society ¢ commitment to lifelong learning.
¢ an appreciation of the study of history

Objectives, Outcomes and Content 17



History (Mandatory) Stage 4

Stage 4 History (Mandatory) has been designed to provide students with an understanding of world history
from ancient times to the modern world.

There are four focus issues, which form the basis of students” knowledge and understanding of world history.

The content is divided into a number of topics. Each topic contains a number of areas of study. Inquiry
questions are provided to define the scope of inquiry for each area of study. These questions are derived from
the focus issues.

At the end of this stage, students should demonstrate an understanding of the four focus issues; however, the
course allows for flexible programming approaches.

Teachers may program by developing a thematic link across topics.

All students must complete a site study. Appropriate support should be provided to enable access to site
studies for all students, including students with special education needs.

Topics — History (Mandatory) Stage 4

Principal Focus

Aspects of world history, including the contribution of past societies to world cultural heritage and the nature
of contact between indigenous and non-indigenous peoples.

Focus Issues

Why do we study history and how do we find out about the past?

2. How did people in past societies and periods live?
3. What contribution have past societies and periods made to world cultural heritage?
4. What has been the nature of colonisation and contact between indigenous and non-indigenous people

in Australia and elsewhere?

18 Objectives, Outcomes and Content
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Topics

Areas of Study

Inquiry Questions

1. Introducing History

Issues of historical inquiry
must be integrated into all
topics, although they may
be introduced to students

as a discrete topic

The purpose
of historical study

The nature
of historical study

Exploring heritage issues
through a site study

How do historians investigate the past?
How do historians record the past?

How does the historian relate the past
to the present?

Why is History valued?
Why is conservation of the past important?

Students must study at least one non-European option from Topic 2 or 3.

2. Ancient Societies

Choose at least one
area of study

3. Medieval Societies
and the Early
Modern Period

Choose at least one
area of study

Egypt

Israel
Mesopotamia
Greece

Rome
Aboriginal Australia
Britain

Ireland

China

Japan
South-East Asia
India

The Pacific

The Americas

Medieval Europe
Islamic world
Renaissance
Reformation
China

India

Japan
South-East Asia
Scandinavia
The Pacific

The Americas
Africa

What were the origins
of the society or time?

How did people live?

What were the main features
of the society or time?

How did the people govern themselves?

What were the beliefs and values of the society
or time?

What contact did the society have
with other peoples?

What contribution did significant people and/or
events make to the society or time?

What has been the legacy
of the society or time?

Objectives, Outcomes and Content
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Topics

Areas of Study

Inquiry Questions

4. Indigenous Peoples,
Colonisation and
Contact History

Choose at least one from
Section A plus Section B

The nature and impact of
colonisation and contact

Section A

North America
Central America
South America
Africa

Pacific region
China

India
South-East Asia
Ireland

Section B

Australia

(including a study of the
longevity of Aboriginal
occupation and contact
history before 1900)

What is colonisation?
Why and how did it occur?

What were some of the significant social,
economic and environmental features of the
indigenous culture prior to colonisation?

What were some of the key aspects
of the contact between the indigenous
and non-indigenous peoples?

How did indigenous peoples respond
to colonisation?

What were the results and legacy of colonisation
for the indigenous peoples and the colonisers?

Optional Study

5. Optional Study:
The Shaping of the
Modern World

The study of a significant
person, group, event or
force that helped to shape
the modern world

What were the main features of the time in which
the person, group, event, or force was significant?

Why was the person, group, event or force
significant?

What impact did the person, group, event or
force have on the modern world?

20

Objectives, Outcomes and Content



Skills — History (Mandatory) Stage 4

Interpretation, analysis and empathy

Using historical terms

B use basic terms related to:
- historical periods, eg era, medieval, pre-contact
- groups and people, eg pharaoh, emperor, indigenous
- the study of history, eg source, archaeology

B distinguish between everyday uses of terms and specialised historical meanings, eg contact

Using historical sources

B ask questions (who, when, where, what and why) to identify the meaning, purpose and context of
simple historical sources

B draw basic conclusions from sources to answer a specific historical question

Recognising perspectives

B recognise how language and graphic features influence how a source is interpreted,
eg abstract nouns such as ‘settlement” may be used to make participants appear less responsible

B identify and contrast different accounts of the same event.

Research

Establishing purpose
B define key terms in a research topic

B plan historical research to suit the purpose of a specific task, with guidance

Collecting information
B locate historical information from written, audio-visual and multimedia resources
B identify and extract relevant and useful information, eg through highlighting and making brief notes
Organising information
B use strategies to organise information from different sources and for different purposes,
eg using a timeline to organise information for retelling historical events
Evaluating
B make judgements about the usefulness of information.

Communication

Selecting appropriate forms
B select a form of communication appropriate to purpose and audience, eg historical report, diary, interview

Presenting

B create texts using evidence to retell, describe, explain and argue, with some guidance

B use multimedia processes to create published works incorporating text, graphics, sound and/or
animation as appropriate

Evaluating

B evaluate the effectiveness of own and others” communication, using specified criteria.

Objectives, Outcomes and Content 21



History (Mandatory) Stage 5

Stage 5 History (Mandatory) has been designed to provide students with an understanding of Australian
history since 1901.

There are five focus issues, which form the basis of students’ knowledge and understanding of Australia’s
history from 1901 to the present.

The content is divided into seven topics. Each topic contains a number of areas of study. Inquiry questions
are provided to define the scope of inquiry for each area of study. These questions are derived from the focus
issues.

At the end of this stage, students should have a broad understanding of each of the five focus issues as it
relates to Australian history across the period 1901 to the present. The course allows for flexible
programming approaches to achieve this.

All students must complete a site study. Appropriate support should be provided to enable access to site
studies for all students, including students with special education needs.

Topics — History (Mandatory) Stage 5

Principal Focus

The study of Australian history, incorporating aspects of civics and citizenship, from 1901 to the present.
Refer to description of prior learning from Stages 2 and 3 on page 27.

Focus Issues

1. What has been the nature of the relationship between Australia and the rest of the world?
2. What have been the significant developments in Australia’s political history?

3. What have been the significant developments in Australia’s social and cultural history?

4. What has been the changing nature of Aboriginal and non-Aboriginal relations in Australia?
5

How have the rights and freedoms of various gender, cultural, social and economic groups changed?

22 Objectives, Outcomes and Content



m

Topics

Areas of Study

Inquiry Questions

1. Australian Social and
Political Life to 1914

Federation and Australia’s
Constitution

Living and working
conditions

Suffrage and franchise

White Australia

The Aboriginal experience

How and why did Federation occur?

What are the main features of Australia’s
Constitution?

How did Federation affect Australia’s links to
England?

What was life like in Australia at the beginning
of the 20th century?

Was Australia a working man’s paradise?

Which groups in Australian society could not vote
in 19017

How did women achieve voting rights?

How did the voting rights of various groups in
Australia compare with the rest of the world?

Why did Australia restrict non-white immigration?

What were the main features of the White
Australia Policy?

How did the White Australia Policy reflect
Australia’s view of Asia and indigenous peoples?

What forms of dispossession were carried out
against Aboriginal people?

How was paternalism applied to Aboriginal peoples?

How was the policy of protection implemented?

2. Australia
and World War I

Gallipoli campaign
and the Anzac legend

Aspects of the homefront

Why did Australia become involved
in World War I?

What were the main aspects of Australia’s
involvement in the Gallipoli campaign?

How did events at Gallipoli create the Anzac legend?

What were the arguments for and against
conscription?

How did the conscription debates
divide Australians?

What impact did the war have on the role
of women?

Objectives, Outcomes and Content
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Topics

Areas of Study

Inquiry Questions

3. Australia between
the Wars

Social change in the 1920s

The Depression

Stolen generations

How and why did Australian society and culture
change in the 1920s? What aspects remained the
same?

How and why was Australia affected
by the Great Depression?

What were the differing experiences of various
groups in Australia during the Great Depression?

How did governments respond to the problems
caused by the Great Depression?

How and why were Aboriginal children removed
from their families?

What have been the consequences of these policies?

What was the Day of Mourning and why was it
important in Aboriginal and non-Aboriginal relations?

4. Australia and
World War II

The defence of Australia

Aspects of the homefront

Why was Australia involved in World War II?

What were some of the experiences of Australians
as a result of their involvement in the war?

How did Australia’s relationship with England and
the USA change during World War II?

How and why did the Federal Government
introduce conscription and censorship on the
Australian homefront?

What was the role of women on the Australian
homefront during World War II?

5. Post-war Australia
to the 1970s

Citizenship and
migrant Australians

Citizenship and
Aboriginal Australians

Anti-communism and
the Vietnam War

Changing roles of women

Popular culture

How and why did Australia’s patterns of
migration change?

What contribution did migrants make to Australia’s
social, cultural and economic development?

What was assimilation and how was it applied to
both migrants and Aboriginal people?

What did Aboriginal people achieve as a result of
the protest movements from the 1940s to 1972?

What issues did the 1967 referendum address?

How did the policy of assimilation change to
integration in relation to migrants and Aboriginal
people?

How did the Australian government respond to
the threat of communism in Australia?

Why was Australia involved in the Vietnam War?

How did various groups respond to Australia’s
involvement in the Vietnam War?

What were the goals, methods and successes of
the women’s liberation movement?

How did the attitude and role of women and men
in Australian society change?

How and why did American popular culture
influence Australian society?
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Topics

Areas of Study

Inquiry Questions

6. Social and Political
Issues from the
1970s to the 1990s

Relations with Asia

Multiculturalism

1975 constitutional crisis

Feminism

Aboriginal issues

How have Australia’s relations with Asian nations
changed?

Why was the policy of multiculturalism
introduced?

How has multiculturalism influenced Australian
society?

What has been the impact of multiculturalism on
Australian society?

Why and how was the Whitlam government
dismissed?

What legislation was introduced by federal and
State governments to counter gender
discrimination?

What impact did the feminist movement of the
1970s and 1980s have on attitudes and practices
within society and the workplace?

What steps took place leading to the recognition
of land rights and native title?

How have traditional views about Australia’s
history been challenged by the end of terra nullius?

Why was there a Royal Commission into
Aboriginal Deaths in Custody?

7. Contemporary
Australia

Eqgalitarianism and diversity
in Australian society

Towards reconciliation

Republicanism

Heritage and environmental
issues

Is Australia an egalitarian society?

How have images of being ‘Australian’ changed?

What is meant by self-determination and
reconciliation?

What are the arguments for and against an
Australian republic?

What have been some of the major developments
in the move towards an Australian republic?

How and why have Australians sought to preserve
their natural and built heritage?

Objectives, Outcomes and Content
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Skills — History (Mandatory) Stage 5

Interpretation, analysis and empathy

Using historical terms and concepts

B use complex terms and concepts as they apply to historical issues and forces, eg feminism, assimilation
policies, Cold War

B use knowledge of word origins to define specialised and abstract historical terms, eg reconciliation,
citizenship
Using historical sources

B ask questions (who, when, where, what and why) to explain the meaning, purpose and context of
historical sources

B draw conclusions from a variety of sources

B make deductions about the usefulness of sources for the purpose of a specific historical inquiry

Integrating perspectives

B describe how language and graphic features influence how a source is interpreted, eg abstract nouns
such as ‘protection” may be used to make participants appear less responsible

B identify and contrast different accounts of the same event or issue and give possible explanations.

Research

Establishing purpose
B clarify the scope of a historical investigation by defining key terms and concepts
B plan historical research to suit the purposes of a task, with limited guidance

Collecting information

[ | locate historical information from a wide variety of written, oral, audio-visual and multimedia resources

B identify and extract relevant and useful information from increasingly challenging sources

Organising information

B use strategies to organise information from a range of different sources for different purposes, eg using
a mind map to illustrate causation

Evaluating

B make judgements about the usefulness of information.

Communication

Selecting appropriate forms

B select a form of communication appropriate to purpose and audience, eg historical report, interview,
essay

Presenting

B create well-structured texts using evidence to describe, recount, explain, argue, challenge and discuss
increasingly complex problems and issues

B use a wide variety of multimedia processes to create published works incorporating text, graphics, sound
and/or animation as appropriate
Evaluating

B evaluate the effectiveness of own and others” communication with greater autonomy.
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Prior Learning in Australian History

The HSIE K-6 Syllabus lays a foundation for learning in Stages 4-5, giving students a broad overview of the
periods pre-1788, 1788-1850 and 1850 onwards in Australia’s history (without specific reference to Federation).
It outlines a broad understanding of the citizenship and life of Aboriginal peoples in Australia before 1788
and an understanding of how the British colonists established their citizenship rights in Australia. Stages 2
and 3 give students an overview of this period through the study of significant events, people and associated
places, with only limited opportunity to explore the interaction between Aboriginal and non-Aboriginal people.
Stages 4 and 5 build on this knowledge base and explore the issues and consequences of the events in depth.

Two pivotal questions ensure that students in Stages 2-3 develop a sense of shared history:
What did the British do to establish their citizenship in Australia?
What impact did this have on Aboriginal citizenship in Australia?

The table below provides an outline of the relationship between the content of the HSIE K-6 Syllabus and the
History Stages 4-5 Syllabus.

OVERVIEW OF AUSTRALIAN HISTORY K-10

Period Pre-1788
Stage 2 (HSIE K-6) Stage 4 (History 7-10)

e The contribution of people and groups from other countries e Longevity of Aboriginal occupation
to Australia’s heritage, eg Maccasans, Dutch

e The voyage of James Cook in relation to colonisation and
world exploration at the time

e The contribution of people and associated places and events
to community heritage, including knowledge of original
Aboriginal nations and boundaries

Period 1788-1850

Stage 2 (HSIE K-6) Stage 4 (History 7-10)
e The establishment of a British colony — aspects of life, e (olonisation and contact between Aboriginal and
significant people, achievements, events and places non-Aboriginal people before 1900

e Aboriginal resistance to the establishment of a British colony
— significant people, achievements, events and places

e (hanges to people and places in the Sydney region as a
result of British colonisation

(Units - Places: Then, Now and Tomorrow;
British Colonisation of Australia)

Period 1850~

Stage 3 (HSIE K-6) Stage 5 (History 7-10)
e Key figures, events and issues in the development of e Australia’s history, incorporating aspects of civics
Australian democracy, including Sir Henry Parkes, the 1967 and citizenship from 1901 to the present

referendum, the republican movement

e Key figures and events that have influenced the development
of democracy worldwide

e Significant events that have shaped Australia’s identity,
including the discovery of gold, colonial exploration and
expansion

e Australian human rights issues, past and present, including
the effects of the forced removal of Aboriginal children

(Units - Gold!; Australian Democracy)
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Aim

The aim of History (Elective) is to enable students to acquire the historical skills, knowledge and
understanding, and values and attitudes essential to an appreciation of the past and to prepare students for
informed and active citizenship in a changing world.

Objectives

Knowledge and Understanding

Through the study of History (Elective), students will develop knowledge and understanding about:

B time and chronology, including:
- different perceptions of time
- conventions used to describe historical periods and the passing of time
- chronological frameworks of people, events and historical forces

B the nature of societies from the past (Topic 1)
B the significant forces influencing the modern world (Topic 2).

Skills
Through the study of History (Elective), students will develop skills in:

(a) Interpretation and analysis

This involves the capacity to:

B identify problems and issues using historical information and sources

B interpret and use historical sources for the purposes of a specific historical inquiry

B recognise perspectives and interpretations about individuals, groups, societies and periods

(b) Research

This involves the capacity to work individually and in groups to:

B define the purpose of a historical investigation

B plan historical research to suit the purpose of an investigation

B locate, select and organise information from a variety of historical sources
B evaluate the usefulness of sources for the purpose of an investigation

(c) Communication

This involves the capacity to work individually and in groups to:

B identify the purposes and audience for communication

B select the appropriate form of communication

B use knowledge and understanding to retell, describe, recount, explain or argue clearly and coherently
B evaluate the effectiveness of the communication.

Values and Attitudes

Students will develop:

B commitment to informed and active citizenship
commitment to a just society

an appreciation of the study of history
empathetic understanding

commitment to lifelong learning.
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Outcomes — History (Elective) Stage 4

Knowledge and Understanding

Objectives Outcomes

A student will develop knowledge A student:
and understanding about:

chronologies, perceptions of E4.1 identifies major events in the ancient and modern world
time and historical periods

the nature of past societies E4.2 describes some of the main features of past societies or periods

and periods E4.3 describes the different cultural practices, groups and personalities within a

specific society or period

significant issues influencing E4.4 describes the development of significant issues in the modern world

the modern world. E4.5 explains how significant issues have affected the modern world.

Content

1. Early Societies

2. Ancient Societies

3. Medieval and Early Modern Societies
4. Asian, American and African Societies
5. The Modern World

Skills

Objectives Outcomes

A student will develop skills in: A student:

interpretation, analysis and E4.6 uses historical terms in appropriate contexts
empathy

E4.7 identifies the meaning, purpose and context of simple historical sources in order
to draw basic conclusions about their usefulness for the purposes of a specific
historical inquiry

E4.8 recognises different perspectives about individuals, groups, events and issues,
with some guidance

research E4.9 locates, selects and organises historical information from a variety of sources,
utilising technological and other processes to address simple historical problems
and issues

E4.10 plans and conducts historical research in structured situations for specific purposes

communication. E4.11 selects and uses appropriate written, oral and graphic forms to communicate
clearly for specific purposes to familiar audiences in structured situations

E4.12 creates texts using evidence to retell, describe, explain and argue, with guidance.

Content

1. Interpretation, analysis and empathy: using historical terms and concepts; using historical sources; recognising
perspectives

2. Research: establishing purpose; collecting information; organising information; evaluating

3. Communication; identifying purpose/audience; selecting appropriate forms; presenting; evaluating
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Outcomes — History (Elective) Stage 5

Knowledge and Understanding

Objectives Outcomes

A student will develop knowledge A student:
and understanding about:

chronologies, perceptions of E5.1 sequences historical events to show an understanding of continuity and change
time and historical periods

the nature of past societies E5.2 explains the importance of key features of past societies or periods

and periods

E5.3 evaluates the importance of different cultural practices, groups and personalities
within a specific society or period

significant issues influencing E5.4 accounts for the development of significant issues in the modern world

the modern world E5.5 evaluates the contribution of significant issues to the modern world.

Content

1. Early Societies

2. Ancient Societies

3. Medieval and Early Modern Societies
4. Asian, American and African Societies
5. The Modern World

Skills

Objectives Outcomes

A student will develop skills in: A student:

interpretation, analysis and E5.6 uses historical terms and concepts in appropriate contexts to answer a historical
empathy question, with some argument

E5.7 describes the meaning, purpose and context of historical sources in order to
deduce their usefulness for the purposes of an inquiry

E5.8 explains different perspectives and historical interpretations about individuals,
groups, events and issues

research E5.9 locates, selects and organises historical information from a number of different
sources, utilising a variety of technological processes to address complex
historical problems and issues, with some independence

E5.10 defines the purpose of a historical investigation and plans and conducts
appropriate research, with some independence

communication. E5.11 selects and uses appropriate written, oral and graphic forms to communicate
effectively about the past for different audiences, with clear purpose

E5.12 creates well structured texts using evidence to describe, recount, explain, argue,
challenge and discuss increasingly complex problems and issues.

Content

1. Interpretation, analysis and empathy: using historical terms and concepts; using historica sources; integrating
perspectives

2. Research: establishing purpose; collecting information; organising information; evaluating

3. Communication: identifying purpose/audience; selecting appropriate forms; presenting; evaluating
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Values and Attitudes — History (Elective) Stages 4-5

Values and attitudes are inherent in the subject matter of History and the skills that are developed. They
result from learning experiences and reflection.

Students need to develop:
B skills in identifying, clarifying, analysing and evaluating values and attitudes that they and others hold

B values and attitudes that promote a democratic and just society.

Objectives Content

Learning about values and attitudes should be integrated with the content in the topics.

The values and attitudes Students will develop:
promoted in this syllabus are:

commitment to informed e commitment to understanding the nature of various democratic institutions

and active citizenship e commitment to individual freedom and to the rights and responsibilities of citizens
in a democracy

® respect for different viewpoints, ways of living, belief systems and languages

e commitment to peaceful ways of resolving conflict

e commitment to participating in society in an informed way as individuals or as
members of groups

commitment to a just society e concern for the welfare, rights and dignity of all people

e commitment to redressing disadvantage and changing discriminatory practices,
including racism and sexism

e appreciation of, and respect for, human life
e commitment to acting in a fair and responsible manner
an appreciation e appreciation of the importance of historical study in understanding the present
of the study of history e appreciation of cultural identity and the shared heritage of Australians
empathetic understanding e appreciation of the cultural, linguistic and spiritual heritages of themselves and others
e empathy with people of different cultures and societies
e respect for, and acceptance of, cultural diversity

commitment to lifelong learning. ® appreciation of the importance of lifelong learning in a constantly changing world.
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History [

Content — History (Elective)

The content of the History (Elective) course for Stages 4-5 comprises a number of interrelated components:

knowledge and understanding about world history; skills of historical inquiry; perspectives; values and

attitudes; civics and citizenship.

The following diagram illustrates how the components of the syllabus are woven together.

PERSPECTIVES

Wulticulturaf

SINIL93g4gyad

Students will develop:

e commitment to a just society
¢ an appreciation of the study of history

VALUES & ATTITUDES

» commitment to informed and active citizenship  empathetic understandings

» commitment to lifelong learning.
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History (Elective) Stages 4-5
Students study History (Elective) through a course designed by teachers from two topics and associated areas
of study.

A course for elective study may be developed from both topics, provided that students complete at least 50%
of their study from Topic 2: The Modern World. The entire course may be developed from Topic 2.

Courses must be designed so that they do not overlap significantly with areas of study from History
(Mandatory) or with topics that students will study in Stage 6 Ancient History and Modern History.

Where students undertake 100 or more hours of elective History in Stage 5, they will receive a School
Certificate grade for History (Elective) as well as a grade for History (Mandatory).

Topics - History (Elective) Stages 4-5

Principal Focus

Aspects of world history including the contribution of past societies to our understanding of the present and
the nature of significant issues in the modern world.

Focus Issues

1.  How did people in past societies and periods live?

2. In what ways does the study of past societies and periods contribute to our understanding of the present?
3. What have been the origins and nature of some of the significant issues in the modern world?

4. How have significant issues influenced the modern world?

Topic 1: Pre-modern Societies Up to 50% of the course may be developed from the following:

Topics Areas of Study Inquiry Questions

a) Early Societies Archaeology of early societies
Near East
Egypt
Mesopotamia
Aegean

b) Ancient Societies  Archaeology of ancient societies Appropriate inquiry questions should be
Celts developed by teachers to define the scope

Mesopotamia of teaching and learning for each topic
Near East f g g/ pic.

Egypt

Greece

The Roman Empire
Beyond the Roman Empire

¢) Medieval and Early Medieval England
Modern Societies  Tudor and Stuart England
Europe from around 1500 to 1815
Religion in medieval Europe
Medieval and early modern Russia to 1901
The Ottoman Empire from the sixteenth
to the mid-nineteenth century

d) Asian, American India
and African China
Societies Japan
North America
Central America
South America
Africa

36 Objectives, Outcomes and Content



m

Topic 2: Modern World At least 50% of the course must be developed from the following:

Topics

Areas of Study

Inquiry Questions

The Modern World

For each topic developed from
an area of study, students
must study the area of study’s
application in at least two
nations. At least one nation
must be from the regions of
Europe, North America, South
America or Central America
AND at least one nation from
the regions of Middle East,
Africa, Asia or the Pacific.
The time would not be

before 1750.

Art, literature and popular
culture

Civil rights
Crime, law and punishment

Economic and military
alliances, organisations and
associations

Gender relations
Genocide

Heritage and environmental
issues

History and philosophy of
science

Ideologies, belief systems
and philosophies

Imperialism, colonialism and
independence

Intelligence and security
organisations

International organisations
and peace-keeping
Leadership, politics and
political institutions

Living and working
conditions

Medicine, health and hygiene
Racism

Revolution and evolution
Slavery

Sport, music and
entertainment

Technology, economic
development and
industralisation

Terrorism
Trade and commerce
Transport and communication

Urban and industrial
archaeology

War and peace

Appropriate inquiry questions should be
developed by teachers to define the scope of
teaching and learning for each topic.

Objectives, Outcomes and Content
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Skills — History (Elective) Stage 4

Interpretation, analysis and empathy
Using historical terms and concepts

B use basic terms related to:
- historical periods, eg era, medieval, pre-contact
- groups and people, eg pharaoh, emperor, indigenous
- the study of history, eg source, archaeology

B distinguish between everyday uses of terms and specialised historical meanings, eg contact
Using historical sources

B ask questions (who, when, where, what and why) to identify the meaning, purpose and context of
historical sources

B draw basic conclusions from sources to answer a specific historical question
Recognising perspectives

B recognise how language and graphic features influence how a source is interpreted, eg terms such as
‘settlement’ may be used to make participants appear less responsible

B identify and contrast different accounts of the same event.

Research

Establishing purpose

B define key terms in a research topic

B plan historical research to suit the purpose of a specific task, with guidance

Collecting information

B locate historical information from written, audio-visual and multimedia resources

B identify and extract relevant and useful information, eg through highlighting and making brief notes
Organising information

B use strategies to organise information from different sources and for different purposes, eg using a
timeline to organise information for retelling historical events

Evaluating

B make judgements about the usefulness of information.

Communication
Selecting appropriate forms

B select a form of communication appropriate to purpose and audience, eg historical report, diary,
interview

Presenting
B create texts using evidence to retell, describe, explain and argue, with some guidance

B use multimedia processes to create published works incorporating text, graphics, sound and/or
animation as appropriate

Evaluating

B evaluate the effectiveness of own and others” communication, using specified criteria.
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Skills — History (Elective) Stage 5

Interpretation, analysis and empathy
Using historical terms and concepts

B use complex terms and concepts as they apply to historical issues and forces, eg feminism, assimilation
policies, Cold War

B use knowledge of word origins to define specialised and abstract historical terms, eg reconciliation,
citizenship

Using historical sources

B ask questions (who, when, where, what and why) to explain the meaning, purpose and context of
historical sources

B draw conclusions from a variety of sources
B make deductions about the usefulness of sources for the purpose of a specific historical inquiry
Integrating perspectives

B describe how language and graphic features influence how a source is interpreted, eg terms such as
‘protection” may be used to make participants appear less responsible

B identify and contrast different accounts of the same event or issue giving explanations.

Research

Establishing purpose

B clarify the scope of a historical investigation by defining key terms and concepts

B plan historical research to suit the purposes of a task, with limited guidance

Collecting information

[ | locate historical information from a wide variety of written, audio-visual and multimedia resources
B identify and extract relevant and useful information from increasingly challenging sources
Organising information

B use strategies to organise information from a range of different sources for different purposes, eg using
a mind map to illustrate causation

Evaluating

B make judgements about the usefulness of information.

Communication

Selecting appropriate forms

B select a form of communication appropriate to purpose and audience, eg historical report, interview, essay
Presenting

B create well-structured texts using evidence to describe, recount, explain, argue, challenge and discuss
increasingly complex problems and issues

B use a wide variety of multimedia processes to create published works incorporating text, graphics, sound
and/or animation as appropriate

Evaluating

B evaluate the effectiveness of own and others” communication with greater autonomy.
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Assessment — History (Mandatory and Elective) Stages 4-5

Assessment is the process of identifying, gathering and interpreting information about student learning.
The main purpose of assessment is to improve student learning and the quality of learning programs.
Assessment should therefore be undertaken: before the commencement of a teaching/learning program
(diagnostic); during the program (formative); and at the end of the program (summative).

Diagnostic assessment is the process of discovering what students know and can do so that teachers can
identify difficulties and target problems in the teaching and learning process. Establishing individual
students’ prior knowledge and skills before commencing a teaching/learning program will identify where
each student is on their learning continuum, ie the starting point for each student in the
teaching/learning program.

Formative assessment is the practice of building a cumulative profile of student achievement. In History,
this means informal and systematic observation of students as they engage with the course content during
day-to-day class activities. Feedback should be provided to students as a means of indicating their
successes and shortfalls. Establishing assessment criteria will assist in assessing the particular outcomes
achieved and in providing feedback to students.

Summative assessment is the practice of making judgements about student achievement at certain relevant
points in the learning program, such as at the conclusion of a topic, a program of study, a stage, a term

or a school year. Formal assessment activities such as tests, projects and assignments are generally used to
make summative judgements. Such assessment tools may address a single outcome or a number of outcomes.

Assessment should be structured so that students can demonstrate a range of outcomes through a variety
of assessment tools and measurement techniques during the course time. The selected method of
gathering and measuring this information is the responsibility of schools and teachers. Teachers should
endeavour to select instruments based on the principles of effective assessment and the purpose for
which the gathered information will be used.

Principles of Effective Assessment

B Assessment is integral to teaching and learning. It should be based on the History stage outcomes
that specify what students should know, understand and be able to do at the end of a stage in History.

B A variety of assessment strategies should be used and students should be given opportunities, in
varying contexts, to demonstrate in an authentic manner what they know, understand and can do.

B Assessment strategies should be sensitive to gender, disability, culture, background language,
socioeconomic status and geographical location.

B Values and attitudes are an integral part of learning. Assessment and reporting of them, however,
should be distinct from the assessment and reporting of knowledge, understanding and skills.

B Reporting of student achievement has a number of purposes for a range of audiences, and it may
take a variety of forms. The form of a report must relate to its intended purpose and audience.

Planning Assessment

When planning assessment activities, teachers need to consider the following issues:

B a program of assessment in History must include measurement of student achievement of all
knowledge and skills outcomes for each stage

B there should be a balance of activities over the stage program with respect to:
- the variety of assessment techniques used
- the timing of assessment tasks

how assessment activities are to be administered
how the assessment results will be collected, recorded and analysed
how the assessment task will be effectively evaluated to ensure that it measures what was intended

the way in which feedback will be given and what the results suggest for the students’ next stage of learning.

Planning is best undertaken systematically using a process that considers all of the above assessment
issues. A suggested planning model is outlined on the following page.
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An Assessment Planning Process Model

Assessment Purpose and Targeted Outcomes
Which syllabus objectives are to be assessed by the task?

What are the associated outcomes that will provide
evidence of whether the student has met the objectives?

Group knowledge and/or skills outcomes to match the
selected objective(s).

Assessment Technique

What type of task will you use?

There are a variety of assessment tasks. Use a task which
will assess the chosen objectives most effectively. For
instance, a written examination would not be the ideal
instrument to test oral communication, practical or
research skills.

Assessment Considerations

What should you consider when you design the task?

A single task can often measure achievement in relation
to several objectives. Consider the nature and structure
of the task so that you:

® make the requirements of the task as clear as possible

e choose questions or activities that assess the chosen
objectives and allow students to demonstrate
appropriate outcomes

e make any sources or stimulus material clear and
appropriate to the task

e anticipate the likely range of student responses.

Assessment Criteria

Does the task measure what you want it to (validity)?

Validity is the extent to which the task measures what it
is intended to measure.

The validity of a task can be improved by:

e ensuring that it assesses a balanced selection of the
knowledge and skills objectives from the parts of the
syllabus being assessed

e ensuring that the outcomes chosen may be adequately
demonstrated

e assessing only performance relevant to the task

e allocating marks or grades that reflect the relative
importance of each part of the task.

Assessment Construction

How can the task be designed to produce consistent
results (reliability)?

A task is more likely to give reliable results if:

e the instructions are unambiguous

e the language level is appropriate

e it is an appropriate length

e the items are not too difficult or too easy

e it does not contain bias (eg gender or cultural)
e the marking scheme is applied consistently.

Recording and Marking

What should you consider when you devise a marking
scheme?

A marking scheme should be devised as a task is set.
Teachers should:

® allocate marks or appropriate comments to each
section of the task

e consider any weighting that is to be applied

e adjust the marking scheme when the student
responses are unexpected.
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Assessment Techniques

When developing an assessment framework, teachers should aim to foster an integrated understanding of
history. This requires students to demonstrate knowledge and understanding as well as an ability to
interpret, analyse, empathise, research and communicate information.

School-based assessment in each stage should contain a range of tasks. Each task should be designed to
enable judgements to be made about student achievement of more than one outcome. Pen-and-paper tests
cannot provide adequate information about student performance on the full range of outcomes. For
example, the skill outcomes M5.18 and M5.19, which relate to communication, may best be assessed using
a variety of verbal presentations.

Other non-test-type techniques can include:

B inquiry-based research assignments and projects

B heritage site activities

B oral presentations (eg seminars, debates, tutorials)

B performance activities (eg role-play, dramatic presentation, video, computer simulation).

Students should be informed of the criteria by which they will be assessed on particular tasks.

Assessment of Students with Special Needs

The process of assessing students in History who have special needs or a disability should follow the
principles outlined for assessing all students. This will often mean the completion of an individual
education plan that details how achievement for that student is measured.

Wherever practicable, all students should complete the same assessment task. For some students with

special education needs, teachers may need to consider whether the same assessment task can be

performed under different conditions. Such conditions may include:

B providing a separate time and/or place to carry out the task

B the use of a competent student or adult to help carry out aspects of the task under instruction
from the student

B providing longer periods of time

B providing specialised equipment to assist in the task.

There are a range of options that can be used to allow students with disabilities to fully participate in
appropriate assessment tasks.

For example, students with significant fine motor difficulties may be able to carry out their journal entries
using voice-activated word processing software or through the use of a dictaphone. Another example
might be to allow the support of an interpreter for students who are sign-dependent when watching and
reviewing films associated with the course.

For further advice, refer to the Board of Studies document Assessing Students with Special Education Needs:
Guidelines for the Provision of Alternative Assessment Tasks and Practical Work for Students with Severe
Physical and Sensory Disabilities in Stage 5 and Stage 6.

Assessment Activities

In developing assessment activities within a teaching program, teachers need to link these to one or a
number of objectives. For example, a library research task could be undertaken, based on the issues
involved in the conscription debates during World War I. The task could be presented in a report format.
The teacher could assess this report on any or all of the following:

B how well the student has understood the topic and is able to embed their knowledge in the report

B how well the student has interpreted, analysed or empathised with a particular person or one side of
the debate (ie the research itself could form the basis of the assessment)

B how well the student has communicated their findings to an audience, either orally or in writing.
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